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NEW ALSDE, SES MONITORING

The following presentation is current as of 2/27/20.
Changes at the ALSDE SES may affect its future accuracy.
Information presented is based on the minimum
requirements of the IDEA, AAC, and ALSDE SES. If your
LEA has additional requirements and/or policies, please
adhere to those and the direction of your Special
Education Coordinator.

NEW ALSDE, SES MONITORING (CONT.)

For SY 19-20, there is a new monitoring process:

1 Day On-site Visit:

ALSDE staff review all pertinent LEA data

Coordinator and LEA staff members review all pertinent LEA data
with ALSDE staff and draft an Improvement Plan for the LEA, which
will be followed up on by ALSDE staff

25 student records are randomly selected, and names are
provided to the LEA prior to the ALSDE review to allow for
correction of any errors identified
Students are selected for Indicator 7, 11, & 13 Verification (ELPP,
60-day timeline, and transition), and supporting documentation
uploaded in SETS/PowerSchool
The 25 records undergo a record review for any remaining
compliance issues, and the Record Review report is compiled

SETS IS CHANGING…
We’re moving to PowerSchool!
No data can be entered into INOW/SETS after 6/05/2020
Prepare your data for migration to the new PowerSchool software:
Review data in all forms and processes and mark them complete, when
possible
Review all Student Folder data fields for accuracy

Use the January 17, 2020 data clean-up memo for guidance (may
be found in the Memoranda Center on ALSDE.edu)

LEA data includes information from the System Performance Profile, System Report Card,
Child Count data, parent surveys, teacher surveys, disproportionality, self-assessment, state
complaints/due process, etc.

ALSDE staff review Record Review report with Special Ed.
Coordinator
Students in the sample are also reviewed for 1% participation, and for any outstanding
attendance, discipline, or performance issues noted

…TO POWERSCHOOL!
Student data to be migrated is 7 years for active and 5 years for inactive students
 All Processes and Forms will be in PDF format and grouped by year
 Partially completed documents will be migrated
 The SDE will give additional guidance at later date on the completion of these forms

 Documents uploaded as attachments will also be migrated

Remember, data not entered into SETS will not get migrated to PowerSchool Special
Programs
PowerSchool Special Programs will not be available to LEAs until after 7/15/2020
During the down time (6/5/20 to 7/15/20), you will have to use paper forms found
on ALSDE.edu
Additional information pertaining to the migration to PowerSchool will be provided
by the ALSDE as it arises
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ELIGIBILITY

THE ROAD TO
POWERSCHOOL SPECIAL
PROGRAMS

IEP

CONFIDENTIALITY

Six systems are currently
piloting

Special education records and information should be kept strictly confidential
and in a secure location.

ALSDE staff has been trained

Information about a student with special needs should not be
disclosed/discussed with people not involved in the student’s education

Regional trainings begin in
March (train the trainer)
All LEAs will implement for
SY 2020-21
Change is always challenging,
but the results are worth it!

Parents have rights under FERPA to inspect and review (without retrieval fees)
all education records relating to their child:
Student protocol answer booklets
Test manuals (i.e., review with parent when applicable)
Clinician therapy logs and notes
(OSEP Letter to Husk, 2006)
All correspondence and emails

NOTICE & INVITATION TO A MEETING/CONSENT…
“…the public agency must keep a record of reasonable efforts (at least two
attempts) to arrange a mutually agreed on time and place such as detailed
records of telephone calls made or attempted and the results of those calls, copies
of correspondence sent to parents and any responses received, and detailed
records of visits made to the parent's home or place of employment and the results
of those visits.” (AAC, 290-8-9.05(5)(d))

ELIGIBILITY

One attempt must be Notice… sent home “including the provision of a written
notification of the IEP meeting early enough to ensure that they will have an
opportunity to attend and scheduling the meeting at a mutually agreed upon time
and place.” (AAC, 290-8-9.05(5)(a))
Document attempts and results on Notice...
Remember to go back and complete in SETS/PowerSchool
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NOTICE AND CONSENT FOR INITIAL EVALUATION
Articulation – checking “Speech” gives permission for all 5
evaluative components in the AAC.
Fluency/Voice – You may check “Speech,” or may check
“Other,” and write “fluency assessment,” “voice assessment,”
or similar
*The most important thing is to ALWAYS fully inform the
entire IEP Team about each component of the assessment!
(and document in meeting notes)

SPEAKING OF MEETING NOTES…
Notes are vital for ALL meetings!
Notes should be limited to “just the facts”
Include all IEP Team discussions (e.g., placement, parent
suggestions/concerns, student progress or lack thereof, etc.)
Train IEP Team members on how to take notes
Options for notes include, but are not limited to: paper, a form, or
the Notice of Proposal or Refusal to Take Action (more on this later!)
Notes can serve as a legal record

DOCUMENTATION OF APPROPRIATE INSTRUCTION

DOCUMENTATION OF APPROPRIATE INSTRUCTION

Initial Referrals:

Exceptions to the data that demonstrates appropriate instruction in
regular education settings:

Prong 1 – Required for All disability areas
 Documentation that the child was provided appropriate instruction in regular
education settings
 Documentation that instruction was delivered by qualified personnel
Prong 2 – NOT required for Artic, Voice, Fluency, or preschool
 IS required for Language
 Data-based documentation of repeated assessments of achievement at reasonable
intervals reflecting formal assessment of student progress during instruction
 Documentation above was provided to the parent
Specific Learning Disability (SLD) – must also have Prong 2 information at reevaluation

A child who has severe problems that require immediate attention
Articulation, Voice, Fluency referrals (exempt from prong 2)
Traumatic Brain Injury referrals
Parent referrals (data should be collected during the evaluation
process)
3, 4, and 5-year-olds who have not been in kindergarten
*SES encourages IEP Teams to include a waiver statement on the
eligibility report
(AAC, 290-8-9.01(4)

(AAC, 290-8-9.01(2))

SLI ELIGIBILITY ISSUES - ARTICULATION

SLI ELIGIBILITY ISSUES – ARTICULATION (CONT.)

 The ALSDE doesn’t endorse specific tests - as long as they meet AAC criteria,
you may use them to determine eligibility
 Articulation tests (from a best practice standpoint, not in AAC) should be
completed annually
 SDE encourages “Articulation Test” to be written on the Annual Goal Page as a
form of measuring progress so that consent does not have to be obtained
 Please do not carry forward articulation tests at three-year reevaluations

ALL articulation errors apparent during the articulation
evaluation should be listed individually on the Notice and
Eligibility Decision Regarding Special Education Services.
Standard Scores are not required in AAC criteria for
eligibility

**Documentation of standard scores alone is not sufficient!
(AAC, 290-8-9.03(11)(c)(1)

When listing sounds in error, what is the
convention?
w/r or r/w
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THE ARTICLE THAT BROKE THE SLP INTERNET
The article: Children’s Consonant Acquisition in 27 Languages: A Cross-Linguistic Review
(McLeod, S. and Crowe, K., American Journal of Speech-Language Pathology, 21 Nov
2018)
The gist: A summary of studies on developmental articulation norms, looking at what
average age 90% of children produce a sound correctly.
Resources:
Harold, Meredith. “That one time a journal article on speech sounds broke the SLP
internet” The Informed SLP blog. https://www.theinformedslp.com/how-to/that-onetime-a-journal-article-on-speech-sound-norms-broke-the-slp-internet
Ireland, Marie and Conrad, Barb Evaluation and Eligibility for Speech-Language
Services in Schools. Perspectives of the ASHA Special Interest Groups, SIG 16, Vol.
1(Part 4), 2016.

THE ARTICLE THAT BROKE THE SLP INTERNET (CONT)
Takeaways for school-based SLPs:
 Eligibility should not be based solely on any norms chart
 In order to be eligible for special education, you must meet all 3 parts
of the federal definition:
1. Have an impairment (according to the AAC)
2. The impairment results in educational impact
3. The student requires specially designed instruction to make progress
 The ALSDE, SES does not endorse any specific chart of articulation
norms
 It is recommended that LEAs decide on one set of norms that all
SLPs/SLPAs in the system will use as a general guideline

SLI ELIGIBILITY ISSUES - LANGUAGE

SLI ELIGIBILITY ISSUES - FLUENCY

Primary test must be comprehensive - measure both receptive and
expressive language skills

Formal assessment: (by an SLP)

If total standard score is ≤70:
 Student meets eligibility criteria for SLI.
If only one area (receptive or expressive) is ≤70:
An additional assessment in the same area as the deficit must be used.
If the standard score on the 2nd measure is also ≤70, then student
meets eligibility criteria for SLI.

DESCRIPTION (summary) of dysfluency patterns –
More than one task (test, conversation, etc.) and
More than one setting (test setting, cafeteria, etc.)

Interviews with child (test), teachers (checklist), parents (talk to them:
need history/family info. to plan a good therapy program!)
Documentation of adverse affect – impact statement (may reference
teacher checklist)
Documentation of appropriate instruction

(AAC, 290-8-9.03(11)(c)(4))

ELIGIBILITY FOR DD
For all initial/reevaluations initiated on/after 11/1/18:
Primary Assessment: must include all 5 developmental domains and MUST
be administered via DIRECT CONTACT with the student (a.k.a. Performance
Method, Direct Assessment Method, etc.)
BDI-2, Brigance IED III Standardized, DAYC-2, etc.

Backup Assessment(s): include Brigance IED III, E-LAP, IDA, LAP-D, PEP-3, etc.
**The DP-3 may NOT be used as either a primary or backup assessment

(AAC, 290-8-9.03(11)(c)(4))

Q: CAN A STUDENT WHO IS NOT SLI GET SPEECHLANGUAGE SERVICES?
ABSOLUTELY! (if already determined eligible)
IS NOT based on AAC eligibility criteria
i.e., a student does not have to be “eligible” for
speech-language services
Standard Scores less than 70 are NOT required
IS an IEP Team decision
IS based on student’s needs
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Q: CAN A STUDENT WHO IS SLI HAVE ACADEMIC
GOAL(S)?
ABSOLUTELY! (if already determined eligible)
IS NOT based on AAC eligibility criteria
i.e., a student does not have to be “eligible” for academic services
Standard Scores are NOT required
IS an IEP Team decision
IS based on student’s needs
*Reevaluation is not required for a student who is SLI to receive
academic services – it’s an IEP Team decision

Q: WHY DO THEY NOT NEED TO MEET CRITERIA
FOR SPEECH-LANGUAGE AS A RELATED SERVICE?
 Neither Federal Regs nor the AAC give criteria for eligibility for a related
service
 IEP Team determines if a student needs any related service to benefit from
special education
 If eligible for special education services in any disability area, students may
receive any service that the IEP Team deems appropriate after appropriate
evaluations have been completed and the need for services is documented
**Speech/language services may be either primary disability or related
services

REEVAL/DISMISSAL IF THE STUDENT IS SLI
Process Chart 2 – Reevaluation to Determine Continued Eligibility (Mastering the Maze, Process 2,
pg. 6)
1. Notice and Invitation to a Meeting/Consent for Agency Participation
2. Convene IEP Team
3. Notice of IEP Team’s Decision Regarding Reevaluation

REEVALUATION

REEVAL/DISMISSAL IF THE STUDENT IS NOT SLI
IS an IEP Team decision
IS based on progress/needs of the individual student
IS NOT based on AAC eligibility criteria (standard scores not required)

 If additional data are needed:
 Complete tests/gather data
 Send Notice and hold an Eligibility meeting (USE CVF!!!)
 Complete new eligibility report
 If no additional data are needed:
 Send Notice of IEP Team’s Decision Regarding Reevaluation
 Send a copy of the new eligibility report

EXAMPLE
…but
not this
part!

Procedures:
If it’s time for the IEP Annual Review meeting, document on the Profile
Page.
If it’s not time for the IEP Annual Review meeting, amend the IEP
following Process Chart 5 – IEP Meeting to Amend Annual IEP,
Mastering the Maze
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IS LACK OF PROGRESS OR AN ORAL STRUCTURE,
FUNCTION PROBLEM CRITERIA FOR DISMISSAL?
Examples:
MD, severely involved, complex, and/or nonverbal student
Over/under or open bite
Attached lingual frenulum/frenum
Unrepaired cleft lip and/or palate
OSEP opinion – Timothy W. case from the First Circuit
“Zero Reject” case
No child’s disability is too severe to offer the opportunity
for educational benefit
ASHA has different opinion

THE IEP &
SLI ISSUES
INDIVIDUALIZED EDUCATION PROGRAM

*OSEP trumps ASHA for school-based SLPs

PROFILE PAGE ISSUES
Strengths of the Student: include strengths and/or relative strengths
Parental Concerns: do not put NA
Student Preferences & Interests: student likes/preferences; include any
transition info.
Results of Most Recent Evaluation: current data from any
eval./assessment/test results helpful to develop IEP; write in terms that
all Team members can understand
Academic, developmental, and functional needs: focus on needs;
include all pertinent areas; include how disability affects involvement
and progress in the general education curriculum; for many needs, Team
may need to prioritize

PROFILE PAGE 2 ISSUES
Special Instructional Factors
if any factors are checked, must be addressed somewhere in the IEP
(goal, service, etc.)
if child receives speech-language services, “communication needs”
should always be checked
be sure to fully consider whether the child needs Assistive
Technology
Transportation
If checked yes as a related service, transportation representative
must be included
Be sure to check that bus driver/para is aware if the child has
transportation needs

DOCUMENTING ADVERSE AFFECT IN THE IEP
How the disability affects student’s involvement/progress in the general education
curriculum, or participation in age-appropriate activities (for preK).
Examples (remember to individualize):
Articulation: how the errors/error patterns affect phonological development, spelling,
reading, intelligibility during oral activities in class and/or social situations
Language: how the delay impacts academics, class participation, and/or communication
with teachers and peers
Fluency: how the stuttering impacts participation in class and/or peer communication
(social interaction)
Voice: how the disorder impacts participation in the classroom and/or peer interaction

TRANSITION
Must address transition (ALL disability areas) for the earlier of the two:
1. The first IEP to be in effect when student turns 16
2. ALL students entering 9th grade, regardless of age
Invite student to the meeting if transition is discussed
Include student on Notice and Invitation to a Meeting/Consent for
Agency Participation form
Include information from at least 2 transition assessments on
both Profile Page (Student Preferences and/or Interests) &
Annual Transition Goal(s) Page (PLAAFP).
Use results to write transition goals!
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MEASURABLE ANNUAL GOALS
PLAAFP

Must be related to the specific goal area
Must include baseline data
How can you determine progress if you don’t know where you
started?

Goals must be measurable

What will your data will look like?
How will you show that the student has mastered the goal?

MEASURABLE ANNUAL GOALS (CONT.)

MEASURABLE ANNUAL GOALS (CONT.)
Please do NOT:
Include too many targets in one goal is – it’s impossible to
master
Copy/paste a standard – students should work toward a
standard
Copy/paste goals from other IEPs - could get you into hot
water!
**If you intend to use an assessment to measure progress
toward attaining goals and/or benchmarks, you MUST include it
in the Type(s) of Evaluation for Annual Goal on the goals page.
This Photo by Unknown Author is licensed under CC BY-ND

SERVICES PAGE
*This page describes what the adults are doing for the student
Definition of Special Education:
Adapting content, methodology, or delivery of instruction to address the unique
needs of the student that result from his/her disability
Location of Services:
Location of services must be specific enough for an unfamiliar person to determine
the student’s LRE (be cautious with general ed./resource, school campus, etc.)
If services are provided in more than one location, enter description or
explanation for each place separately in Special Education Services and/or Related
Services field
 For example, if services are provided in the resource room one time per week
and in the classroom one time per week, enter them separately in services field

SERVICES PAGE (CONT.)
Service details:
DON’T:
Write “Service time may increase or decrease based on
school schedule, absences, or field trips,” or similar
DO:
Make sure the whole Team is clear about what the plan is
for service provision

SIGNATURE PAGE : THE “WHY?”
If “No” is checked, an explanation must be included stating why the student is being
removed from classes with their nondisabled peers.
Should not be based on the disability area of the student.
Continuum of services questions:
1. Can this student complete all course requirements in the regular ed. class
without accommodations?
2. If the answer to #1 is no, can the student complete all course requirements in
the regular education class with accommodations?
3. If the answer to #2 is no, explain clearly why the student should be removed
from the regular education classroom/environment/nondisabled peers. (Mastering the
Maze, p. 97)
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STATE ASSESSMENT FORMS
State Assessment forms are required for ALL students with IEPs in
ALL tested grades (2-8 & 10-12)
Any accommodations on State testing pages should be similar to
accommodations listed on IEP Services Page
See your testing coordinator about embedded accommodations in
specific assessments

Q: WHAT ABOUT MISSED SERVICES?
A: 1/9/16 from ASHA:
OSEP reaffirmed its 2007 guidance letter to ASHA on missed related services
in school settings
http://www.asha.org/uploadedFiles/advocacy/federal/idea/OSEPResponse
LetterGuidance.pdf
Is ANY interruption in services (child absence, SLP absence, etc.) a denial of
FAPE?
individually determined
case-by-case (Maze, p. 181)

NOTICE OF PROPOSAL OR REFUSAL TO TAKE ACTION
Federal regs: Must provide parents with prior written notice (PWN) whenever you
propose/refuse to “initiate or change the identification, evaluation, or educational
placement of the child or the provision of FAPE to the child.” 34 CFR 300.503(a)
*This is where you “show your work”
PWN must include:

1. Description of action proposed/refused by system
2. Explanation why system proposes/refuses to take the action
3. Description of each evaluation procedure, assessment, records, or report the district
used as a basis for the proposed/refused action
4. Statement that parents have protection under Part B procedural safeguards, and how
to get a copy of safeguards
5. Sources for parents to contact for assistance in understanding Part B provisions
6. Description of other options considered by IEP Team and reasons those options were
rejected
7. Description of other factors relevant to system’s proposal/refusal

Q: WHO PROVIDES SERVICES FOR A PRIVATE SCHOOL
STUDENT ATTENDING A PRIVATE SCHOOL NOT LOCATED
IN THE LEA IN WHICH HE LIVES?
A: It depends…the Special Ed. Coordinator determines whether the
school meets the definition of a private school in Alabama
If it IS a private school, the LEA where the school is located provides
equitable services under its private school plan
If it IS NOT a private school, the LEA of residence of the student offers
FAPE in the LEA
*See FAQ 1-212, Mastering the Maze, Process 1, pg. 180

PRESCHOOL LRE
Alabama’s goal for the 2018-19 school year:
≥53% of preschool special ed. students receiving majority of services in
regular classroom;

PRESCHOOL
UPDATES

≤5.5% of preschool students receiving services in a separate special
education class, separate school or residential facility
Why serve preschoolers in the classroom?
Language services should be provided in general ed. classroom to the
extent appropriate (1/9/17 OSEP Dear Colleague letter)
Research: Services provided in the general education classroom are
more effective
Articulation, fluency, and voice services may be appropriate in resource
settings during the early stages of therapy, but consider general ed.
classroom for carryover activities, conversation, etc.
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BENEFITS OF THE INCLUSIVE ENVIRONMENT

MORE BENEFITS OF THE INCLUSIVE ENVIRONMENT

Both children with and without disabilities show benefit
from inclusion
There is an increase in social skills among children,
more likely to lead to successful post-school adjustment
Typically developing children have shown
positive developmental, educational, and
attitudinal outcomes from inclusive
experiences

only

PRESCHOOL LRE CODES
Beginning with the 2020 Child Count, the preschool LRE
Codes will ONLY be used for children in preschool (i.e.,
children ages 3 through 5 and not in kindergarten)
A 5-year-old kindergarten student will need a school-age
LRE Code
We do not currently know the process for this,
but are working on it
Stay tuned…

FUTURE OF THE ELPP…

Retention of skills after initial teaching is much more likely to
have longer lasting effects than skills taught in segregated
settings.
Research shows in-class services improve students’ curricular
vocabulary skills as effectively as pull out
(on.asha.org/currvocab-servdel)
Inclusion allows for increased data collection on functional
communication skills, and provides data
for adverse affect statement

ELPP REMINDERS
Entry ELPP: completed within 60 days of the initiation of special ed. services
ALL preschoolers, except those whose initial IEP meeting date is less than 60
days prior to the end of the school year and who will enter kindergarten in
the Fall
Exit ELPP: for every preschool child who receives at least 6 months of service
Completed within 30 days of exiting preschool special education services
for any reason
Data: documentation to support most ELPP responses
*Completion of the ELPP is a federal requirement – it is NOT optional
**All data is due to the SDE by June 2nd (LEAs may set their own due dates
for case managers to ensure timely submission).

TEACHING STRATEGIES GOLD® (TS GOLD®)

Beginning with the 2020 determinations process, OSEP is
considering including preschool outcomes (Indicator 7) data
For SY 2019-20, we will continue to use the ELPP to report
Preschool Outcomes data
Teaching Strategies GOLD® (TS GOLD®)
Will be transitioning from the ELPP to TS GOLD® in the future
Hope to begin pilots in SY 20-21
Implementation plans are progressing as we speak
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CURRENT PRESCHOOL STANDARDS
The Alabama Developmental Standards for
Preschool Children are undergoing an update and
format change
New standards will address children 0-5 years old across
all early childhood settings

Tentative release date is Fall 2020
Write IEPs to the current standards for now!

PRESCHOOL & SIGNIFICANT DISPROPORTIONALITY
During SY 2019-20 reporting, preschool students will be
included in significant disproportionality calculations
Indicator 9: Disproportionate Representation in Special
Education
Indicator 10: Disproportionate Representation in Specific
Disability Categories
 Currently AUT, ED, ID, OHI, SLD, SLI

Review policies, procedures, and practices to ensure that students are
being appropriately identified and placed
 Consider the whole special education process: appropriate referrals, appropriate
assessments, psychometric practice (i.e., using nonverbal tests for all students),
unilateral decisions, etc.

ASSISTIVE
TECHNOLOGY (AT)
&
COMMUNICATION

NEW STANDARDS: ALABAMA STANDARDS FOR
EARLY LEARNING & DEVELOPMENT (ASELD)
Inclusive

of all early childhood environments
(preschool, home visiting, HIPPY, Head Start, home,
daycare, church preschool, etc.)
Areas include: Approaches to Learning,
Communication, Math, Physical Development,
Science, Social-Emotional, Social Studies, Creative
Arts, and Family and Community Engagement
(names may change)

PRESCHOOL & SUSPENSION/EXPULSION DATA
Indicator 4: Suspension and Expulsion
OSEP will require states to include preschool students in
suspension and expulsion data (both in-school
and out-of-school)
Timing for this is currently not known, but it is
coming…

SPECIAL INSTRUCTIONAL
FACTORS
• Does the student need
assistive technology
devices and/or services?
• If a Special Instructional
Factor is checked “yes,” it
must be addressed in the
IEP
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DOCUMENTING AT IN THE IEP

DOCUMENTING “AT” IN THE IEP

• Consideration (under Special Factors)
• Present Levels of Educational Achievement and Functional
Performance
• Annual Goals
• Related Services
• Supplementary Aids and Services
• Supports for School Personnel
• Participation in State and Local Assessments
• Transition Services

Assistive technology devices and services determined to
be educationally necessary by the student’s IEP Team
should be clearly documented in the IEP
Don’t name brands of equipment or apps, but describe
features of technology solutions
Personally provided parental devices should only be
documented on the Profile Page in the “Other” section

“PLEASE DON’T LEAVE MY VOICE ON THE SHELF”
Encourage staff and parents to use the AAC
device:
•Refer to the device as the child’s “voice”
•Educate all staff who work with the child
•Set realistic expectations
•Offer behavior management strategies
•Model correct use

ENGLISH LEARNERS
&
SLPS

(on.asha.org/blog-19-aacvoice)

ENGLISH LEARNERS (ELS) IN ALABAMA
Most Common Language Spoken: Spanish
EL Services: over 21,000 students
Alabama LEAs with over 20% EL students: 10
Referral/evaluation of ELs may NOT be delayed based
on their EL status or how long they have been in the country
All written communication and documentation, must be
provided in the parent’s native language.
*(See ALSDE SES site: Forms – Translated Documents)

LANGUAGE(S) OF ASSESSMENT
Assessments must be “provided and administered in the child's native
language or other mode of communication and in the form most likely to
yield accurate information on what the child knows and can do
academically, developmentally, and functionally” (34 C.F.R. §300.304(c)(1)(ii))
If in proficient range on WIDA ACCESS (scores <6 mos. old), then may
test in English if IEP Team determines this is appropriate
If NOT in proficient range, must test in the dominant language
Preschool ELs: home language survey & interviews guide IEP Team’s
decision regarding language(s) of assessment
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ASSESSMENT & EL STUDENTS
“Pregame & Postgame” with interpreters to review:
testing procedures and restrictions
Reinforcement schedule
specific test questions for clarification
expectations for correct responses
FERPA and confidentiality expectations

Responsibilities:
 LEA staff: ensure assessment is administered appropriately, observe/record student
testing behaviors
 Interpreter: translate the wording of the assessment

*Document any non-standard administration of assessments on eligibility

CONSIDERATIONS FOR ELS
ALL ELs with IEPs must have an EL plan (I-ELP), documented on the IEP Profile Page
under Other
Expect evaluations for ELs to take longer and be more complex than those of
students who are not considered ELs
ALL timelines, procedures, and policies for special education outlined in the AAC
apply to ELs
IEP Team should consider acculturation level when referral includes
emotional/behavioral/adaptive concerns
Someone knowledgeable about second language acquisition must be a part of the
referral, eligibility, and IEP Team and/or eligibility committee for all ELs

BURNING TOPICS
If you’ve worked for a government employer for >10
years, you might qualify for the Temporary Expanded
Public Service Loan Forgiveness repayment plan
(blog.asha.org)
Tailor services for transgender and non-binary students
(blog.asha.org)
Encourage pre-literacy skills in preschoolers
(blog.asha.org)
Help families act as speech and language coaches
(on.asha.org/blog19-coaching)

MEGA Conference (July 13-17, Mobile)
Deadline to submit proposal is 3/2/20

EI to Preschool Conference (Oct. 19-21, Birmingham)
Deadline to submit proposal is 3/18/20

I will be happy to forward the Call for Proposals
Please let me know of any recommended presenters ASAP!

More questions,
great stories, etc.?
Stephanie Frucci
(334) 694-4782
Thank you for all that you do for
Alabama’s children!

sfrucci@alsde.edu
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