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LeAnn Nickelsen, M.Ed. brings powerful, evidence-based 

tools and strategies that boost student achievement with lasting 
results. In fact, LeAnn is a national expert at: 

✓ Closing Learning Gaps in Struggling Students 

getting high-poverty students to grade level 

✓ Differentiating Instruction & Growing Literacy   

to meet every students’ needs in all content areas 

✓ Follow-up Coaching for Confidence and 

Collective Efficacy from relationships to lesson-

planning, feedback and better student learning 

 
 

BACKGROUND: She’s a former teacher of the year, a Jensen-certified, brain-research 

trainer for over 20 years and has authored over 13 practical books including Deeper 

Learning: 7 Powerful Strategies for In-Depth and Longer-Lasting Learning (co-authored 

with Eric Jensen).  Her unique customized options will ensure the new learning gets 

implemented because of extraordinary follow-up coaching skillsets. She’s worked with over 

450 schools in 40 states and gets rave reviews from both teachers and leadership alike. 

 

APPROACH: LeAnn Nickelsen gives you the “whole package” as a trainer. She always 

listens first, then works to customize and personalize your event based on exactly what 

you and your staff/students need. She role models every skill for your staff to show HOW 

it’s done.  She shares real stories and examples from real schools to drive strong, get to 

grade-level achievement. This approach means you get a passionate, engaging and highly 

practical training that your staff can implement immediately to raise student learning. 

 

THE BUZZ: Read what just one of her raving fans said about her recent work: 

“LeAnn has been an amazing support for Westlawn Elementary over the last two years. She immediately understood 
our struggle and instantly began working on ways to transform our campus. LeAnn’s guidance helped us focus on 
opportunities for student and teacher growth. What LeAnn does is amazing…it is really a talent. She has tremendous 
resources and loads of energy. She contributed tremendously in changing our campus culture to having a growth 
mindset, and most importantly, helping us believe we as a campus could be successful. We have many rewards from 
collaborating with her, and she continues to help motivate and focus our campus.  We believe the possibilities are 
endless! LeAnn’s ability to communicate with teachers and assess the educational and emotional needs of a student 
is outstanding. LeAnn truly loves working with teachers, giving it her all, listening to their needs and providing 
guidance.” 

Nichole S. & Kiandra W., Texarkana, TX (2018) 
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True or False Pretest 
1.  T or F - Teaching short vocabulary mini-lessons in which the 
vocabulary word is within context is the best way to improve 
vocabulary growth. 
 
2.  T or F - As children listen to books being read aloud, their 
vocabulary increases by 15-20%.  This rises to 40% if the teacher 
takes the time to explain or illustrate words. 
 
3.  T or F - Vocabulary researchers believe that concept-based 
vocabulary instruction has the most lasting impact. 
 
4.  T or F - The greater the proportion of unfamiliar words within the 
text, the more intensive the instruction is required to be in order to 
improve comprehension. 
 
5.  T or F - Memorable vocabulary instruction boils down to 
memorizing the word’s definition. 
 
6.  T or F - Students must be exposed to words at least three times 
within context before they can actually remember that word. 
 
7.  T or F - Intensive instruction (going beyond definition and 
context) is needed if learners are to incorporate the instructed 
words into their writing or speaking vocabularies. 
 
8.  T or F – Background knowledge manifests itself as vocabulary 
knowledge. 
 
9.  T or F - Difficult vocabulary words should be taught before 
reading content area text all of the time in order to improve 
comprehension. 
 
10.  T or F - There is a high correlation between intelligence and 
vocabulary knowledge. 
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Step-By-Step Vocabulary Instruction 
 
*For any content area subject (math, social studies, science, language 
arts, economics, music, art, etc.). 
*Starting with a unit. 
 

1.  Pre-assess your students for their word knowledge of the upcoming unit 
words. 
➢ Cloze activity (fill in blank) 
➢ Matching 
➢ Paragraph writing 
➢ Picture-Word Match 
➢ Categorizing words 
➢ General Self-Assessment—Likert Scale 

 
2. Choose words to teach according to the curriculum. 
➢ Choose words based on pre-assessment results. 
➢ Choose words that have a probability of improving academic success. 
➢ Choose words that enable students to master the objective at hand. 
➢ Three Tier Words (Choose Tier 2 most often) 
➢ Ten Year Question 
➢ Clues or no clues? 

 
Use the following questions to help you choose your words: 
 

► Which words are most important to understanding the text to be read?  In other 
words, without knowing these words, the selection just won’t make sense. 

► Which words will help the students answer the Essential Question or master the 
outcome?  

► Is the word seen frequently within the text? 
► Is the word important for building understanding for the next layer of learning? 
► Did the pre-test show that many students don’t understand this meaning? 

► Will this word be important to know ten years from now? 
 
3.  Create a Web of Words showing the big picture of how all of these words 
within your unit relate to one another (big picture).  Distribute a copy of this 
web so all students may add to it. 
 
4.  Create individual daily lesson plan objectives based on standards and 
curriculum all related to your unit of instruction. 
 
5.  Decide which words will be taught with each objective. 
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6.  Decide when to teach the words within the lesson:  before learning, 
during learning and/or after learning. 
 
7.  Explicitly teach these words by using Marzano’s 6-Step Process. 
 

STEP 1 – Provide a description, explanation, or example of the new 
term.  (See how to create a word description) 
 

• Tell a story that uses the term 

• Video or computer images 

• Current events 

• Build on experiences 
 

STEP 2 – Students restate the description or explanation in their own 
words. 
 

• Critical to be in their own words 

• Students may write these statements in Vocabulary Log 
 
STEP 3 -Students construct a nonlinguistic representation of the term. 
 

• Draw the actual thing 

• Draw an example 

• Draw a symbol if its abstract 

• Use computer graphics 

• Dramatize the term 
 
STEP 4 – Plan activities that help students add to their knowledge of 
the term.  Determine if these activities will be given before, during or 
after the reading/learning. 
 

• Make associations 

• Identify relationships (synonym, antonyms, affixes and roots) 

• Compare or contrast terms 

• Create metaphors, similes, analogies (or solve them) 

• Classify the terms 

• Elaborate on the word in multiple ways 
*Create opportunities to add to or revise representations 
 

STEP 5 – Discuss terms with other students 
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• Partner, small group or even whole group 

• Share nonlinguistic representations 

• Share new understandings and questions 

• Use the words in discussions 
 

STEP 6 – Involve students periodically in games that allow them to play 
with and review the terms. 

• Kinesthetic Vocabulary 

• Pictionary 

• Jeopardy 

• Catch Phrase 

• Taboo 

• $25,000 Pyramid 
 

 
8.  Decide how to differentiate these strategies so that all students can 
learn the words’ meanings through several different ways. 
 
➢ Consider student’s learning style, multiple intelligences, readiness level 

(background knowledge), interests, etc. 
➢ Students add multiple layers of understanding of a word’s meaning 

through a variety of exposures to the word. 
o Teacher presenting mini-lessons on content with new word 

included 
o Reading text book/resource books including words 
o Using age-appropriate glossaries 
o Repetitive use of words in classroom conversations 

➢ More complex or less complex 
 
9.  Create an assessment that reflects the objective for the daily lesson. 
 
10. Teach the lesson – make sure you use the Gradual Release of 
Responsibility sequence while explicitly teaching the words. 
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The Ultimate Explicit Vocabulary  
Teaching Sequence 

*This sequence can be taught by the teacher or students.   
He who teaches, does all of the work. 

This sequence can be taught before, during or after the learning of the objective content. 

 
1. Teacher shows the word in context (within current unit of study – books).  EX: “In the 

story, Lisa was reluctant to leave…” 
 

2. Emphasize vocabulary word (say it, see it).  EX:  reluctant 
 

3. Teacher creates and shares her description of the word (not definition).  EX: “Reluctant 
means you are not sure you want to do something.” 

 
4. Teacher elaborates on this word:  synonym, antonym, examples, non-examples, more 

contextual sentences with this word, etc.  EX:  Synonym:  loath, unwilling, and 
disinclined; Examples: “Tell me a time when you were reluctant to do something.”  “I 
would be reluctant to …” 

 
5. Students create their own description of the word (with a partner).  EX: “Reluctance 

means that you really don’t want to do it; your gut tells you not to do something.” 
 
6. Students create a nonlinguistic to represent this word (drawing, symbol, object, etc.).  

EX:  Drawing of a child being pulled towards a door. 
 

7. Teacher forms questions about this word that are relevant to the students, such as:  
EX: “Are you reluctant to eat a new food?  Show me how a reluctant broccoli eater 
would look?” 
 

8. Students create a meaningful sentence including the word and something personal 
about him/her self.  EX:  “I was reluctant to jump into the deep end of the pool.” 

 
9.  Students should document all of their learning in their Vocabulary Log. 
 
9. Teach the next word in a similar fashion. 
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Examples of Pre-Teaching:  
 
 

1. Small Group Warm-Up:  During warm-up/drill in science, pull 6-10 students who 
have been identified as struggling with the pre-requisite or words needed to 
successfully complete the lab activities.  Teach them these skills or words through 
small chunking of the steps.  Check each student doing the skill to ensure they are 
ready for lab. 
 

2. Modify It:  Teacher creates a modified version of a graphic organizer/Thinking Map, 
directions for an experiment, directions for a research project, and/or reading/writing 
assignment in order to guide the students better during cooperative groups.  The 
students are pulled before the actual lesson to become more familiar with the 
modifications. 
 

3. Pre-requisite Skill – After conducting a pre-assessment and learning that some 
students are lacking in a particular, very important skill that is needed to complete a 
project, lab, or activity (such as finding credible sources on the internet, using the 
microscope effectively, etc.), the teacher pulls a small group of students during the 
warm-up section of the lesson while others are prepping for the activity in more 
conventional manners.  The teacher either clarifies the sequence of events with the 
skills, emphasizes vocabulary words that will assist with the activities, and/or 
highlighting the most important steps of the skill by color coding directions if 
needed.  These students could even become the expert leaders in their groups after 
the pre-teach opportunity.  
 

4. Visualize It:  Ask students to visualize the grammar rule, what a vocabulary word 
looks like, steps to solving a word problem or math procedure, historical event or a 
setting from a book.  This is a powerful priming tool.  A picture paints a thousand 
words. 
 

5. Review It:  Reviewing information is a great way to bring forth the established 
neural network so it is fully prepared to “add to” the collection!  Reviewing can be a 
form of activating prior knowledge.  Give each student dry-erase boards to show 
you correct answers as you give students questions or choices.  A quick “show me” 
helps the teacher scan the audience to see who is getting it and who is not.  

 
6. Pre-Teach Vocabulary Words:   Before doing an activity, teaching content, or 

reading, take the time to pre-teach the most important vocabulary words/concepts in 
an engaging, interactive, memorable way.  Pre-Teaching vocabulary in social 
studies and science helped the struggling reader in researched studies (Carney, 
Anderson, Blackburn, and Blessing, 1984) (Moran, 1990).   This pre-exposure will 
give them the chance to identify words while reading and then be able to place them 
in context and remember them better.  Use some of the following strategies for pre-
teaching vocabulary: 

a. Role playing or pantomiming 

b. Taking the words and categorize them (List-Sort-Label) 

c. Predicting how these words might be used in the reading 
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d. Connecting the words with other words and phrases they are familiar with 

e. Showing the word in the context they will interact with soon but leave the 
word out.  Then students guess which words goes into the blank (cloze 
activity) 

f. Matching words with pictures that go with them – a game! 

g. Using gestures or play charades 

h. Showing real objects 

i. Pointing to pictures or Googled Images 

j. Doing quick drawings on the board 

k. Elaborating on the word’s meaning with examples and stories 
 

7. Book Tagging:   Have students look through a book and tag with a sticky note a 
page with a picture, graph or diagram that is new or interesting to them.  This pre-
exposure is powerful for connections during the reading. 

 

8. Flipped Classroom:  Have students read and learn about the content at home as 
an assignment so they can come to class with the background knowledge ready to 
apply that learning through an activity, writing, simulation, project, etc.  Have them 
read articles about the missing background knowledge that you found in the pre-
assessment. 

 

9. Quick Fact Sheet:  Before reading historical fiction books, ask students to read a 
fact sheet about that time period so they understand the setting and mannerisms 
throughout the book better.  Emphasize certain facts by explaining them with 
visuals.  Ask questions to see if students have a better understanding of the 
concept. 

 
10. Academic Conversations:  Pre-teaching the math words/sentence structures can 

make it easier for students to initiate academic conversations in their groups. For 
example, the teacher can offer students the sentence pattern like: “Where does the 
red polygon go? It goes here.” Additionally, teachers can write math words on the 
board or make posters to let students review and learn anytime they want. 
(www.nctm.org)(INQUIRE summaries).   
 

11. Play a Game:  Dr. Robert Marzano emphasizes the value that games can have on 
remembering content in his research.  The game called, Magic Letter Magic Word, 
is a simple pre-teaching activity that won’t take much time to develop for a small 
group of students who need extra time with word meaning.  Teachers create a 
couple of key sentences that have vocabulary words missing except the first letter.  
The students must recall which word goes into the blank based on the cue and what 
was taught in previous days.  This wonderful review better prepares a small group 
of students for some tougher reading ahead.  EX: A______ is the smallest unit of 
matter. (Atom) 

 
 

http://www.nctm.org)(inquire/
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Function Vocabulary Sample Sentence Frames  

Compare both 
same 
also 
like 
analogous to 
similar 
similarly 
alike 
whereas  
each 
likewise  
just as 
in the same way 
akin to  
as well as  
on a similar note, 
  

___ and ___ both have ___. 

Both ___ and ___ are ___. 

___ and ___ are the same because ___. 

___ also has ___. 

___ is like ___ because ___. 

Similarly, ___ is ___.  

___ is similar to ___ in many ways because ___ and ___. 

Whereas ___ is ___, ___ is ___ and ___.   

___ and ___ are alike because ___. 

___ is just as difficult as ___ because ___. 

Contrast different 
but 
although 
different from 
however 
one difference 
on the other hand 
in comparison  
by comparison  
instead of 
in contrast to 
conversely 
even though 
unlike 
on the contrary  
yet 
despite 
differ 
variation 
otherwise  

___ is ___different than ___ because ___. 

___ is ___, but ___ is ___. 

Although ___ has ___, ___ has ___. 

___ is ___. However, ___ is ___. 

___ is ___. On the other hand, ___ is ___.  

Even though ___ has ___, ___ has ___. 

___ and ___ differ because ___. 

___ is unlike ___ because ___. 

___ has ___, yet ___ has ___. 

___ is ___. On the contrary, ___ is ___. 

Despite having ___, ___ is different because ___. 

One variation between ___ and ___ is that ___ has ___. 

http://svcs.myregisteredsite.com/svcs/coupon_print.jsp

http://svcs.myregisteredsite.com/svcs/coupon_print.jsp
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Three Levels of Words 
Determining Which Words Need to Be Taught 

(Beck, Mckeown, and Kucan, 2002) 
 

Tier 1 Words Tier 2 Words Tier 3 Words 
➢ Basic words 

 
➢ Most often used words 
➢ Help readers 

understand passage 
➢ Academic words found 

in many curriculum 
areas 

➢ TEACH THESE 
WORDS EXPLICITLY 

➢ Apply the Tier Two Test 
Questions:  

1.  Does this word allow 
students to express 
themselves in a more 
interesting way and 
mature way than they 
otherwise might? 
2.  Is this word highly 
useful to students? 
3.  Do students know 
related words that are 
simpler or less 
sophisticated so they can 
relate to this word and 
use it when needed? 
4.  Will this word help 
students understand the 
text? 
 

➢ Content words 
➢ Low-frequency words 
➢ Words needed to 

understand the concept 
➢ Words associated with 

specific fields or 
domains. 

➢ Rich understanding of 
these words would not 
be of high utility for 
most learners. 

➢ These words should be 
taught only when a 
specific need arises 
such as introducing 
nutrient during a 
nutrition lesson. 

➢ EXAMPLES: 
run, ball, car, candy 

➢ EXAMPLES: 
considerate, altitude, 
industry, economy, 
fortunate, analysis, 
synthesis 

➢ EXAMPLES 
polygon, peninsula, 
Stamp Act, alliteration 
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Teaching Academic Vocabulary Words 
 

General Academic Terms - Academic vocabulary words are words that are 
traditionally used in academic dialogue and text. Specifically, it refers to 
words that are not necessarily common or that children would encounter in 
conversation. These words often relate to other more familiar words that 
students use. For example, rather than watch, observe. They are also words 
that help students understand oral directions and classroom instructional 
dialog. They also help students to comprehend text across different content 
areas- including math, science, and social studies/history. (www.teachingA-
Z.com) 
 
These words are less familiar, yet useful vocabulary found in written text and 
shared between the teacher and student in conversation. Sometimes they are 
referred to as “rich vocabulary.” These words are more precise or subtle 
forms of familiar words and include multiple meaning words. Instead of walk 
for example, saunter could be used. These words are found across a variety 
of domains. (www.teachingA-Z.com) 
 
 
Questions to Ask: 

□ Is this a generally useful word?  Will I need to know it in 10 years? 

□ Does this word relate to other words and ideas that students know or 
are learning? 

□ Will this word help them understand text better? 

□ Is this word used across the curriculum and many books? 
 
 
Why are these words important? 

□ They are critical to understanding academic texts.  

□ They appear in all sorts of texts.  

□ They require deliberate effort to learn, unlike Tier 1 words.  

□ They often represent subtle or precise ways to say otherwise relatively 
simple things.  

□ They are seldom heavily scaffolded by authors or teachers,
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Ideas for Teaching Academic Vocabulary: 

 

 Introduce 4-6 academic terms a week 

 Emphasize them when you share the learning target – 
point them out and explain what they mean 

 Post them on a wall with a nonlinguistic attached to it 

 Use these words while speaking and writing. (model) 

 Ask students to use these words all week long 

 Play games with these words from week to week and 
keep going back to them 

 Emphasize them and highlight them when you come 
across them during reading 

 Have You Ever…? (Describe a time when you analyzed 
a bug) 

 Idea Completion (The ski teacher said that I was a 
novice on the slopes because…) 

 Word Association (Which word goes with crook?  
accomplice) 

 Play:  Magic Letter, Magic Word game (See Marzano’s 
games) 

 Others: 
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Vocabulary Cube Questions 
Concept/Word:  _______________________ 

Cube 
Part 

Questions 

Define 
 
 

 What are some critical attributes about this word? 

 How is it defined for this unit context?  Define it in 
your own words. 

 What words describe its physical appearance?  
Sight? Scent? Auditory? Touch? Taste? 

 

Compare 
& Contrast 
 

 How is this concept similar to ______________?  
Both ________ and __________ are the same 
because… 

 How is this concept different from ____________?   
(contrast) 

Apply 
 
 

 How does his concept function?  Work? 

 How will it benefit others?  Harm others? 

 What can you do with this concept?  

 How would life be different if it didn’t exist?  
 

Associate 
 
 

 How does this topic/concept relate to your life now 
and in the future?   

 How can you create a sentence connecting your life 
with this concept? 

 What else can you do with this word?   

Analyze 
 
 

 What is the part of speech of this word for this 
context? 

 What roots and affixes are in this word and what do 
they mean? 

 How is this word used in other contexts?  Different 
part of speech? 

 What does this word remind you of? 

Argue 
 
 

 Are you for or against what this word or concept 
represents?  Why? 

 What would change your mind? 

 What are the counterclaims for this topic? 
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Mind Mapping 
 
1.  Represent the main topic (pictorially or symbolically) at the 
center of the paper. 
2.  Represent related topics in spokes around the main topic. 
3.  Use COLOR.  The more colorful or unique the representation, 
the more likely your brain will remember it. 
4.  Use only key words or phrases and PRINT them.  The brain 
recognizes and remembers the printed word more rapidly than 
words written in cursive. 
5.  Represent ideas with symbols.  This personalizes the concept 
at the same time you translate it into a concrete representation. 
6.  Use arrows or underlines to highlight important ideas. 
7.  Cluster or group similar facts related to the main topic. 
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Action Verbs for Movement 
 
Cavort – To leap, prance or caper, romp around happily 

 
Saunter – To take a stroll, leisurely and aimless walk 

 
Lollop –To bob up and down or from side to side 
 
Slither –  To glide or slide like a reptile 
 
Creep – To move with the body close to the ground 
 
Pounce – To spring or swoop with the intent to seize something 
 
Evolve – To change over time 
 
Dart – To move suddenly or rapidly 
 
Inject – To force or drive something into something 
 
Inflict – To give by striking (obviously, pretending to do this); to cause 
something unpleasant to be endured 
 
Grasp – To take hold of firmly 
 
Emulate – To attempt to equal or surprise through imitation 
 
Expunge – To remove, to delete, to erase 
 
What to do with these words: 
1.  Get into line doing one of these verbs. 
2.  Get into small groups by doing these verbs. 
3.  Charades 
4.  Go to recess or walk into arts/music/p.e. or other special classes 
performing one of these words. 
5.  If the students are “antsy,” have the students stand and spend a 
moment or two acting out the action verb to get the “wiggles” out. 
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Ship & Anchor Vocabulary 
 

  NEW WORD     SIMILARITIES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     
 
           DIFFERENCES             KNOWN WORD 
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Weather

Weather: Condition of air 

around Earth daily

Climate: The average weather 

of a region over a long period 

of time

Meteorology:

Study of Weather

Forecasts

Satellites

Radar

Computers

Clouds

Cumulus

Stratus

Cirro

Alto

Cirrus

Nimbus

Atmosphere

Cumulus

Stratus

Cirro

Alto

Cirrus

Nimbus

Exosphere

Thermosphere

Mesosphere

Stratosphere

Troposphere

Weather Conditions

Temperature Winds Air Pressure Water Vapor

Thermometer

Fahrenheit

Celsius

Anemometer

Patterns:

Trade Winds

Prevailing 

Westerly

Polar 

Easterlies

Monsoons

Mountain Winds

Sea Breezes

Land Breezes

Jet Streams

Cold Fronts

Warm Fronts

Types of Storms

Blizzards

Hurricanes

Tornadoes

Thunderstorms

Frost

Hail

Rain

Sleet

Humidity

Rel. Humidity

Psychrometer
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Connect the Word (similes, synonyms, 
experience, analogy): 

Explain what this word means: 

Part of Speech: 
Pronunciation: 

Word within a contextual sentence: 

Word within a meaningful sentence: 

Picture or symbol that assists with memory: 
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Close Reading Marks  

Nonfiction Reading  Questions  

 I know this already  ?A    Question to Author  

        (Why did you…)  

N New fact or idea to me!  ?T    Question to Teacher  

        (Confused about text) 

? I don’t understand and 

here is why…  

?S      Question to Self  

         (Content to research) 

__ Very important phrase or 

word to discuss 

?F     Question to a Friend  

         (To review later)  

 I agree or disagree WIT  What I think the answer to 

my question is… 

S       Summary Time 
 

! Inference I made 
 

Fiction Reading Vocabulary Emphasis 

P I want to predict  W  Wow Word – I like this word the 

author used…why? 

? I don’t understand FL  Figurative Language. How it 

improved the meaning… 

 What is this word?  CC    Context clue that told me the 

meaning of a word 

✓ I get it! Problem solved           Could change this word to… 

why? 

C Prediction confirmed  ?A    Why did author use this                                    

word?  Predict. 

! Inference I made ?      I don’t understand this 
word…look up. 

V Visualized this 
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List, Sort, Label, and Write 
 

This activity activates students’ content knowledge through word association and 
organization.   

 
1. Students are grouped as partners or in small groups. 
2. Students preview the text, article, resource, etc. related to the topic of study. 
3. Students share information within groups, the topics and subtopics that they noted 

during the preview time.  Each small group begins a list of priority words from the 
topics or those associated with the topic.    (2 to 4 minutes) 

4. Students within the group write down the called out words in their own journals. 
5. Student groups share their combined lists with the teacher or student recorder and 

a larger list is completed on the overhead or chart paper. 
6. If more than 25 words are listed, the teacher can mark out some words to pare the 

list down to a more manageable number. 
 

Teaching and Modeling 
7. Discuss with the students how the words might be grouped together under one 

heading.  As a class, choose five or six words to categorize together.  Then…   
8. Students in small groups organize words from their own list under common 

headings.  They can use the headings started or their own headings. 
9. Students talk with each other about why particular words fit under the specific 

headings, and how they came to an agreement on placement. 
10.  Remember, the process (talking, discussing) is more important in this activity than 

the product (end result.) 
11.  Each student then chooses five or six words from a variety of groups to explain 

why, in their personal opinions, those words belong in the specific groups. 
 

Tiering and Differentiation 
12.  Students list the words that the class chose on slips of paper in order to sort, 

categorize, and label those words. 
13.  The teacher can give some groups pre-made category labels as one way to 

differentiate. 
14.  The teacher can ask some groups to add words to the categories that aren’t on the 

main list as another way to differentiate. 
15.  The teacher can scoop up some of the words to lessen the number for some 

groups. 
16.   The teacher asks probing questions that push the students to think deeply about 

why words are placed in certain groups, not letting them just say, “because it 
belongs there.”  How does a word in one group relate to a word in another group?  
Have students given you the “so what” of it all?  Give lots of wait time so that they 
must respond. 

17.   Students can choose one category set and explain how all of the words fit into that 
category. 
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Choice Thinking Squares 
 

1. 
 
 
 
 
 
 
 
 
 
 

2. 

3. 
 
 
 
 
 
 
 
 
 

4. 

Choices 
Box 1 – Choose One 

How would you describe and define it? 
Which words are related to it? 
How could you illustrate it? 
How would you summarize it? 

Box 2 – Choose One 
What are some examples of it? 
What are the pros and cons of it? 
How would you categorize, classify or 
group it? 
What would you compare it with and 
why? 

Box 3 – Choose One 
How do you feel about it? 
How would you support your feelings? 
How does it compare to your life and what 
you know? 
Do you agree or disagree with it and why? 

Box 4 - Choose One 
How would you improve it? 
Can you develop a new use for it? 
What if it didn’t exist – how would life 
be different? 
What solutions can you devise for it? 
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10-24-7 Review Method 
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Term: 

 

My Understanding (4 is the highest): 

1 2 3 4 
 

Description of the word in MY OWN 

WORDS: 

 

 

 

Word in sentence that I’m currently 

studying. 

Drawing, Image, or Symbol: How will I remember this word? 

 

 

 

 

 

Term: 

 

My Understanding (4 is the highest): 

1 2 3 4 
 

Description of the word in MY OWN 

WORDS: 

 

 

 

Word in sentence that I’m currently 

studying. 

Drawing, Image, or Symbol: How will I remember this word? 

 

 

 

 

 

Term: 

 

My Understanding (4 is the highest): 

1 2 3 4 
 

Description of the word in MY OWN 

WORDS: 

 

 

 

Word in sentence that I’m currently 

studying. 

Drawing, Image, or Symbol: How will I remember this word? 
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Vocabulary Pre-Assessment 
 

Words 
I Know 

This 
Word 

I Have 
Seen 
This 
Word 

But Do 
Not Use 

It 

I Have 
Never 

Seen or 
Heard 
This 
Word 

Guess the Meaning Definition 
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Exit Slip 

Elaborate on the vocabulary words that we learned today.  Choose one 
Elaboration Strategy to explain the word’s meaning. 

Word:  Elaborate: 

 

Word: Elaborate: 

 

Word: Elaborate:  

 
Name: 
__________________________________________________
______ 

Elaboration Strategies 

➢ Give an example of the word 

➢ Give a non-example of the word 

➢ Create clues about attributes of the word – students guess 

➢ Create a question about the word – students guess 

➢ Create a simile or metaphor using the word 

➢ Use the word in a different way from the original text 

➢ Give synonyms for the word 

➢ Give antonyms for the word 

➢ Create a short story together using the words 

➢ Draw a quick picture or symbol of the word 

➢ Explain how the word relates to your life 

➢ Give additional information about the word (more facts) 

➢ Paraphrase what the word means 

➢ Create a different sentence for the word 

➢ Explain how this word relates to the world currently 

 

Exit Slip 

Summary of Chapter, Section, or Book: 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

Picture of Learning: 
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Vocabulary Word Knowledge Proof 
0 = I don’t remember this word at all 
1 = I can give a definition, synonym, or draw a picture 
2 = I can give examples 
3 = I can write a personal sentence using the word; create a simile, 
metaphor or analogy using this word 
4 = I can show how to use this word in other ways (multiple meanings, 
multiple contents, new situation) 
 

Word Within 
Context (teacher 

provides) 

Level of 
Knowledge 

(0, 1, 2,  
3, 4) 

Prove It!   

EX:  If you wrote a “3” in the previous 
box, you will need to include:  definition 
OR Synonym OR picture, AND example, 
AND personal sentence OR simile, 
metaphor, analogy. 
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Vocabulary 
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